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DOMAIN 2: THE CLASSROOM ENVIRONMENT
‘Component 2b: Establishing a Culture for Learning
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e lots of students. What is to
her and simply

tors the great-

Their concern is well founded;
classroom is 4 prerequisite (0 good
instructional techniques are worthless
Therefore, teachers find that they must develop procedures for

a smoothly functioning
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 chaotic environment

the smooth operation of the classroom and the efficient use of
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time before they can focus on instructional techniques. One of
the marks of expert teachers is that they take the time required
10 establish their routines and procedures at the outset of the
school year.In fact, when experts ke over a class in the mid-
e of a school year, for exampl, replacing a teacher on leave,
they set aside time 0 get the routines established before
embarking on the teaching.

A poorly managed classroom is easy 10 spot: it is chaoric.
“Time is wasted on noninstructional maters, students must wait
for a teacher’s atention, instructional groups are off task, materi-
als are not at hand, and transitions are confused. In a well-
managed classroom, procedures and transitions are seamiess, and
Students assume responsibily for the classroom's smooth opera-
tion. Insiructionl groups are engaged at all times, and students
function wel in those groups. Even when the teacher is not
directly monitoring their activites, students working in groups
maintain their momentum, seeking help when they need it

A hallmark of a well-managed classroom is that instruc-
tional groups are used efficiently. Most students enjoy small-
sroup work; it permits them (0 interact with their friends,
which for some students is an essential clement of school lfe.
And teachers find that by assigning small-group work, they can
differentiate insiruction while helping students develop impor-
ant social skils, But a teacher cannot be everywhere at once.
If the teacher is working with one group, the others must be
able t0 work independently. Altematively, if the teacher is cir-
culating among groups, students must wait their turn before the
teacher can gt 10 them. Teaching students 1o work unsuper-
vised s an important aspect of classroom management

Another important aspect of classroom management reltes
10 how a teacher handles transitions between actvities, When

skillully done, the directions are clearly explained, students
Know what 0 do and where 0 g0, and momentum is mais
tained. As a consequence, lite time is lost during the lesson,

Different activities have clear beginnings and endings, and min-
imal time s lost as the teacher and students move from one 1
lesson segment to another. ;
Furthermore, materials and supplies are well managed. |

They are stored such that traffic patters are efficient, and st
dents don't interfere with others when obtaining such things as:
lab chemicals or art supplies. When papers are to be disirib- |
uted, the teacher has established routines that ensure efficient |
operation. They may be passed down rows of desks, or, if sw- |
dents are working in small groups, one member of each group |
‘might collect the materials for everyone in the group. These |
procedures have been deliberately established: if asked, sw- |
denis could state them, 4

Expert teachers make highly effcient use of time in their
attendance in 20 seconds, whereas a novice might need 5 min-
utes. Actwally, an expert :

tivity. Other noninstructional |
activities are accomplished in 4 similarly efficient manner. Pro- |
cedures for lunch counts, the retu :
ficld i, or the distribution of newsleters for studens o take |
home are sreamlined and carred out with e expendiure of |
have evolved such that students themselves play an important
fole in carrying them out.

‘management of noninstructional tasks. Expert teachers can take;
cher might take atendance whie |
the students are engaged in an
of permision slps for 3 |
cnerky. n e, the procedures for noninsiuctions dutics may |
Another aspect of noninsrucional tasks rlates o te

famillarty with and successful execution of school emergency
procedures. They know how 1o handle a fire alarm, a disaster




image8.png
evacuation, or a situation in which strangers are in the build-
ing, and they will have practiced with students what to do in
such cases. Everyone is familiar with procedures for a school
lockdown, should that become necessary.

Not all teachers are so fortunate as 10 have
volunteers and paraprofessionals at their disposal. However,
although these assistanis greatly enhance the quality of a
program, they generally require 2 considerable amount of
supervision before they can make much of a contribution.
Experienced teachers devote the necessary time 1o providing
‘uidance 1o their assistants, They determine an approy
role, with written directions if necessary. They might actually
teach their assistants skills; as a result, they ensure that those
assistants can make a substantial contribution 0 the class

Demonstration

Evidence for how teachers manage classroom procedures is
obuained through classroom observation. If asked, students
would be able to describe the classroom procedures. In addi-
tion, teachers can explain their procedures, how they have
been developed, and how students were involved in their cre-
ation and maintenance. (See Figure 49.)

T 20 MANAGING STUDE?

Compon T BEravion

Rationale and Explanation

Learning cannot occur in an environment where student
behavior is out of control If students are running around, defy
ing the teacher, or picking fights, they cannot also engage

deeply with content. OF course, the reverse s also truc: when

students are engaged deeply with content, they are less likely
0 pick fights, defy a teacher, or run around a classroom.

Most classrooms are crowded places, with students sharing
space and materials. This proximity, exacerbated by other ele-
ments, can cause students 10 be disruptive. Students can eas
barge into one another, for example, or inadvertently knock a
classmate’s pottery creation off 2 table. Therefore, in the event
of a classroom conflic, it is essential 10 establish intent: did the
student mean 1o cause harm?

Experienced teachers recognize that much of what appears
10 be student mishehavior is actually a result of other causes,
such as these:

+ Students who are not prepared attempt o camouflage
their situation by *acting out.

+ Students who don' find a task engaging let their atten-
tion wander (0 more interesting matiers. For example, high
school students pass notes or discuss out-of-class events; a 2nd
arader converts his pencil into an imaginary car and runs i
around his desk, with appropriate sound effects.

+ Students who have poorly developed social skills or low
self-esteem find opportunities to initiate oral and physical con-
frontations with other students, disrupting a class. They might
prefer being sent 10 the office 1o being ridiculed in front of
other students

A key 10 eficient and respectful management of student
behavior lies in agreed-upon standards of conduct and
sequences for overstepping the bounds. Such standards may
encompass appropriate language (for example, no swearing),

re (for example, no hats), and various procedures, such as pro-
cedures for being recognized 10 speak during a discussion (rise:
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hand or other signal for the discussion leader), for entering and

leaving the classroom (ining up o dismissal by rows), for sharp-
ening pencils, for geting materials, and for going 1 the resiroom.

Experienced teachers successfully enlist students in both
setting and maintaining standards of conduct. Even very young
students know what are reasonable expectations, both for
themselves and for what they can expect of other students
Active paricipation in setting the rules of the classroom con-
tributes to students’ feelings of safety in class

Managing one's own conduct is a difficult skill for most stu-
dents 10 leamn. Its one thing (o say, when the atmosphere
calm, that students should raise their hand to be recognized.
Butin the middle of  heated discussion, those rules are casily
forgotten. Awareness of one’s behavior—and being able (o
change it—requires metacognitive skills that some students may

sill be developing. Teaching students o engage in such reflec

ton is an important aspect of teachers’ responsibilites

Whatever the details of the standards of conduct,
approaches 10 managing student behavior in well-nun class-
rooms share certain characteristics:

« Expectations are clear to everyone
the classroom.

* “The standards of behavior are appropriate 1 the devel
opmental levels of the students and are consistent with the cul
norms of students in the class,

« Expectations are consistently applied—no favoritism,

« Teachers are aware of what is going on; they have “eyes
in the backs of their heads” Teachers sometimes influence stu-
dents' behavior—for example, by calling on a student (o re
rect the student’s atiention or by moving nearer 10 a student.

iy be posted in

+ Teachers refrain from losing their temper, banging books
on a desk, or otherwise demonsirating that they have lost their
composure. Students do not fear being physically or orally
attacked.

+ Any chastisement of conduct focuses on a students
behavior, not on the student. I is carried out 50 that the class-
room thythm is only minimally disrupted and the student’ dig-
ity is maintained.

+ Teachers encourage students to monitor their own
behavior.

Demonstration

A teachers skill in managing student behavior can only be
observed in the classroom. Standards of conduct, however,
must frequently be inferred, because in a smoothly running
classroom an observer may not witness explici attention (o
those standards. Rather, student behavior indicates that a
teacher has established standards at the beginning of the year
and has maintained them consistenty. Although most teachers
can articulate their approach to standards of conduct, imple-
mentation is critical. In a well-managed classroom, students
themselves will be able (0 explain the agreed-upon standards
of conduct. (See Figure 4.10)

COMPONENT 212 ORGANIZING PHYSICAL SPAC

Use of physical space is important in 4 total learning
environment; the physical surroundings can have & material
effect on interactions or the structure of activites. Indeed,
one important reason that teachers like (o participate in
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cords or obstructed exis. Chemicals must be stored in a safe
place, and when they are used, they must be handied with care.
“The traffc flow must be efficient, 5o that, for example, all stu-
dents can get 10 the pencil sharpener. Students, including those:
with special needs, must have accessibility 10 the board, the.
teacher, and other leaming resources. This may mean that a stu-
dent with impaired vision or hearing will sit near the front of the
room, or a student with a learing disabilty wil be seated so that
an accompanying aide can be of assistance without calling undue
attention to the student’s condition. Such accommodations by the
teacher signal respect for the leaming needs of all students and a
‘willingniss t© make necessary adjustments (0 ensure success.

A second element involves the arrangement of furniture. In
today's classrooms, few desks are bolied 10 the floor, although
many teachers still choose 1o arrange the chairs or desks in
rows. For a presentation t0 the entire class by the teacher, by 2
ing expert, or by other students, that may be the best
arrangement. But for other types of student actvity, such an
arrangement may not be optimal. For group work, tables or
desks armanged in blocks may be preferable. And if students
are expected (o discuss ideas, they need 1o be able to see one
another. For a class discussion, desks or chairs arranged in
circle or two parallel horseshoes may be the best arrangement

Many classrooms are equipped with computers for student
use. The placement of these, and student accessibiliy (o them,
have a significant impact on the success of the physical
space for learning, It is desirable that they be placed out of the
main traffic flow so students can get 1o them without disrupt-
ing other students at work.

A final clement is teachers’ use of physical resources.
Teaching aids such as boards, flip charts, overhead projectors,

computers and projection devices, and VCRs may be skillfully
or poorly used. When uscd well, they enhance learning and
contribute o cffctive instruction. When uscd poory, they
detract rom learning. Machines that donit work mean that
ansparencies are out of focus or can' be rcad, Internet access
is disrupted, or videos can't be viewed. :

When a classroom i a true community of earners, sudent
themselves become involved in the physial environment and
take iniiatve in making it cfectiv, They may, for cxample,
plan a display of work, move furniture o faclate a group
projec,or shift supplics o improve trafc flow: They may
lower the shades to block the sun from  classmatcs eyes or
Shut the door to keep out hall nose. I is ther room, and they

make it work. Naturally, such student involvement can only

o when the echer et and encouraes sudentpi.
ipaton i exablstin the enviommem 4
Some tachen, such o e o v o om0

« ony e conrol over the physical enionment

i hich hey sach When echer s o # . o when
ey ahre space i amher escher ey on e
el enionment o et s i ave it
o o, Al esches s be rexponle for 8 e e
Tonment, bt hey canmot e ekt e forthove et
it hey <o coel |

Demonstration

in be observed
ichers may be
environment

i environment
lassroom. Te

Teachers' use of the physi
or illustrated on a sketch of the
able to explain how they enhance the physic
and use it as a resource for learning, but implementation is
essental. (See Figure 4.11)
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The classroom environment is a eritcal aspect of a teachers
skill in promating learning, Students can't concentrate on the
academic content if they don't feel comfortable in the class-
foom. If the atmosphere s negative, if students fear ridi
the environment is chaotic, no one—neither students nor

teacher—can focus on learming. S0 although Domain 2 does
not de

it

with instructional skills, its components make the

her's exercise of instructional skills possible.

COMPONENT 2A: CREATING AN ENVIRONM
RESPECT AND RAPPORT

Rationale and Explanation

Teaching depends, fundamentally, on the quality of rela-
ong individuals. When teachers strive 10 engage
students in a discussion o an activity, their interactions with
them speak volumes about the extent 1o which they value st
dents as people.

When aduls recall their favorite or least fvorite teachers
s ater, they tend o remember those who treated them
with respect or those who demeaned them, These memories

ofien overwhelm other m of school, such as the teach:

ers who really knew their subjects or who gave wonderful
‘explanations. Depending on how old they are when they tell
the story, adulis may recall a single day, or even a single
episode, from 30 or 40 years
ful and can have tremendous influence on individuals’ sense of

carlier. The memories are power-

themselves that becomes integral 10 their idenities. These pow-
erful memories relate 10 how one was treated; therefore, all
relationships between teacher and students, and among stu-
dents, should be grounded in mutual respect and trust

An essential skill o teaching is that of managing relation-
ships with students and ensuring that those among students are
positive and supportive. Although children may be smaller than

adults, they are no less humans they have feclings and aspira
tions, hopes and fears—and those deserve careful attention. In
interviews, students consistenly report that one of the charac-
terstics they most value in their teachers s that of respecting

them and their lives outside school. The out-of-school part has
enormous implications, particularly for recent immigrants or for
students whose home culure is different from that of the

teacher. An important consequence of getting 1o know one’s
students (Component 1) s that teachers are able 10 interact
with their students as individuals How's yous
doing?). In addition, teachers I

i 1o respect the wide variety
of backgrounds represented by their students and le;
the world from their students’ perspectives. For some

this requires significant new learning, because ways of showing
respect in one culture may be offensive in another.
Teachers create an environment of respect and rapport in
the w i

act with students and by

ong students. In
a respectful environment, all students fecl valued and safe.

They know they will be treated with dignity, which encourages
them 10 take intellectual risks. High levels of respect and rap-
port are sometimes characterized by friendliness and openness,
and frequently by humor, but never by teachers forgetting their
role as aduls. It is essential that teachers not believe that in
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order to establish good relationships with studens they must
e scen as a friend or & pal. This is always inappropriate and
may undemmine the teacher' essential role as an adult

‘Some teachers convey thei caring for students through a
firm demeanor and businessike amosphere. Underncath the
demeanor, however, is the essental caring that teachers exhibit
for their students and the caring that students are encouraged
1 exhibit for one another. That s, students are not offended
by teachers whose affect i strict, even stem. Somewhat
counterintutively, students interpret that affect for what it is—
teachers caring enough about their students (0 insist on the
ighest standards of work and conduct. Parents are known (o
say 10 their children, “If 1 didn't care about you, 1 would et
you siay out all nigh (or g0 10 an unsupervised party or hang
out on the cormer with certain friends). Its because | care
about you, and your future, that you may not do those things.
“The same rationale i behind the behavior of some teachers
Students understand caring when they see it and know that it
is differnt from permissiveness. Of course, appropriate interac-
tions are highly dependent on context. What i suiable for
Kindergarten children s unusual, or even inappropriate, for
high school students.

During insructon, an imporant challenge of 4 teacher's
skill occurs when students offer an idea, or 4 response ©
teacher's question, that i inadequate. How the teacher
responds—and how other students are permitied (0 respond—
st the tone for how students are reated and thercfore how
they feel about themselves, both as people and as learers I
sudent effort is rdiculed by other suudents G they snicker or
shoo their hands up to correct the response) or if the teacher
responds sarcasicall, the student s unlikely 1o take such a risk

again. Much better is a response that recognizes the thinking
that prompied the response and steers the student in another
direction, such as, “That's an interesting idea, Jimmy, but I won-
der whether you have overlooked the fact that . . . 7 Such a
response invites another atiempt by the student and also
shapes the ensuing discussion with the rest of the class.

OF course, respect for others is demonstrated through non-
verbal as well as verbal means. When students roll their eyes
or when teachers express exasperation in their posture, stu-
dents quickly pick up the messages. And studens are quick to
recognize a display of favoritism by the teacher toward some.
students,

As noted, an important aspect of 4 teachers skill in creat.
g an environment of respect and rapport reates 1 how the
students are pemited (0 treat one another. This is not a tivial
mater; how students are treated by their peers can have an
enormous influcnce on their sense of selFworth. Extreme cases
of lack of respect lead to bullying, rom which some students
never ully recover. Furthermore, popular American culture, as
reflectd in televison sitcoms, provides continuous models of
the “humorous” put-down, the scoring of cheap poinis by one
person over another. And as any parent knows, chiklren are
ot borm being ice 1o one another; this s a fearned skil

Some teachers are reluctant © have their own performance
Judged by an aspect of their classroom over which, they main-
ain, they have litke control, because 5o many of studenis’ pa
e of interaction with other students are formulated by their
patterns of e e arger community. On
the other hand, establishing ground rules for ineraction i s
important as stablishing standards of conduct or outines for
activiies such as sharpening pencils—aspects of crating 2
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leaming community that no experienced teacher would over
look at the outset of a school year. Patterns of student interic-
tion are critcal o the overall tone of a class. So although it is
true that students observe many models of how people treat
one another (some of them negative), promoting positive inte
actions among students is a critical aspect of teaching. As Anna
Quindlen put it in a commencement addsess in 2002 “Peaple
will forget what you said. They will orget what you did. But
they will never forget how you made them feel

Demonstration

Teachers demonstrate skill in establishing an environment
of respect and rapport through their words and actions in the
classroom. Occasionally, interaction with a studen, or student
interactions with one another, may require that a teacher offer
an explanation so that an observer can fully undersiand the
teacher’s actions. Such explanations can take place in
sion following the class. (See Figure 4.7.)
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COMPONENT 285: ESTABLISHING A
CULTURE FOR LEARNING

Rationale and Explanation

“A culture for learning” refers t0 the atmosphere in the
classroom that reflects the importance of the work undertaken
by both students and teacher. It deseribes the norms that gov-
e the interactions among individuals about the activites and.
assignments, the look of the classroom, and the general “tone™
of the dlass.

In classrooms with a strong culure for leaming, everyone,
including the teacher, is engaged in pursuits of value. Rather
than an atmosphere of “getting by” or “punching the time
lock;” both students and teachers take pride in their work and
give it their best effort. In such classrooms, it is “cool” (0 be
smart, and good ideas are valued. The classroom is character-
ized by high energy, by a sense that what is happening there s
mportant and that it is essential (0 get it right. Reinforcing the
notion that a primary purpose of school is for students to.
develop conceptual understanding of complex material, the
teacher conveys that it is not sufficient for students 10 be able
10 g0 through the motions, to follow a procedure without
understanding why. No—they must develop conceptual unde
standing; it must build from one idea 10 another, and students
should be able to explin to the teacher, or to another student,
why something is the way it is.

A culture for learning implies high expectations for al su-
dents and is closely related to Component 24, Creating an Envi
ronment of Respect and Rapport. Students experience a safe
environment for taking risks. They know that they do not have

o fear ridicule when they advance an idea and that their
teacher will ensure that their ideas receive a thoughtful recep-
tion. Morcover, students know that thei teacher has a high
regard for ther abilies; this stengthens the commitment 1o
high-quality work. These high expectations, which sudents
internalize, are at the heart of a culure for learning. When stu-
dents believe that their teacher has confidence in thei abils,
they are wiling to work hard 10 ive up 10 those expectations
They put forth effor, and that effort is rewarded.

Glassrooms without a culure for learning are characterized
by an atmosphere where no one—ieacher or students—cares
bout the content 10 be learned. Teachers may even indircctly
blame the textbook, the administration, the stte, or the distic
for @ curiculum that they doni think has much value. O,
more insidiously, they may communicate (o students a beliel
that the material is beyond the reach of most of the students in
the clas. Altematively, because of low expecttions of student
capabilities, the teacher may have so watered down the mate-
sial 1o be learned that it is trivial and boring. Students quickly
pick up on such manifesttions of teacher belcfs they are
lethargic or alenated, do not invest energy in their work, and
appear motivated by the desire 10 get by, preferably with as
e effort as possibie

On the other hand, classrooms with a culure for learni
are cognitively busy places. Students have clearly accepied the
notion that important outcomes can be achicved only by hard
work, and they invest energy in thei actviies and asign-
ments, persevering (0 overcome emporary setbacks, The
eacher inssts on, and students aceepy, the obligation for su-
dents 10 expend their best efforts, Both students and teacher
sce the content as importan, and students take obvious pride
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in their work. Student work may be displayed, but whether it is
on the wall or in a portfolio, students are eager 10 explain it (0
a visitor,

A culture for learning is also evident—or not—in the
school as a whole. In many schools, particularly at the second-
ary level, athletes reccive the most recognition for their accom-
plishments. The school’s athletic trophy case is mounted in the
front hall, and sports letters are awarded in an assembly. No
such acknowledgment is generally given 1 the editors of the
literary magazine; students who participate in and excel at
other activiies, such as music, drama, or writing, receive litle
public acknowledgment for their work. Students who represent
the school in the “Math Olympics” or the state chess tourna-
ment may labor in obscurty. And students whose grades place
them on the honor roll or dean's st may actually be ridiculed
by other students, referred t0 as “nerds” or “geeks” Alterna
vely, schools with a culture for learning are purposeful and
exciting places. Such schools demonsirate high levels of intel
lectual energy, extending beyond the specific demands of the
school curriculum,

Of course, school cultures can be changed; there
schools where the academic trophies enjoy prominen s
the school's main entrance corridor, with the athletic trophies
in an auractive and important location near the gym. Students
whose grades place them on the honor roll or who demon-
strate other important academic qualifications, such as hard
work or significant improvement, are acknowledged publily

But even if the school culture does not support such recog-
nition, every teacher important role 1o play within his or
her classroom. High-quality work can and must be valued; stu-
dents must recognize that what they do in their classes, every

day, will influence their futures. The fact that such a culture for

rming i diffcul 1 effec in some siuations docs ot mean |
15 notan important responsibilty of every eacher. And when:
working with students whose familes do notvalue education,
he teacher’ work s comespondingly more chalenging

But the benefts ae palpabie. When a culture for leaming

has been esablished, cther aspecs of teaching become easie |
and more rewarding. Sudents entr the classtoom ready 1o et
10 work; they assume responsibily for theie leaming: they
have confidence n thee abile. Sudents come 10 recogize
imporant acadenc earning, and the ntelecual challenges
hat accompany i, s fun. And when they maste complex
matetal thy enjoy the satisfaction that comes only rom
demonsirated competence in Importan work,

Demonstration }

Evidence of a culture for learning is found primasily in the
classroom tself, where its evident from the look of the room
Cwhich may display student work), the nature of the interac-
ind the tone of the conversations, The teachers’ instruc-
tional outcomes and actvities, as described in their planning
documents, also demonstrate high expectations of all student
for learning. Conversations with students reveal that they value
learning and hard work. (See Figure 4.8)

COMPONENT 20

MANAGING CLASSHOOM PROCEDURES

Rationale and Explanation

For new teachers, the challenge of managing the activities
of a large number of students s a daunting one; there is only









