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.. in many lessons, no such opportuni
nce is not necessarily a sign of rigidity; rather, it may sim-

See Figure 4.16)

Their ply reflect either successful planning or a lack of opportunity
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COMPONENT 3D: USING ASSESSMENT IN INSTRUCTION

Rationale and Explanation

Assessment has, for many years, played a criical role in
teaching, Tests and other forms of assessment have been used
to determine the extent to which students have mastered
important content; when used in a high-stakes manner, such
assessments can certify individuals for promotion 0 a higher
grade, for passing a course, or for admission 1o college. And
collectively, student assessment is used for both program
improvement and accountability of institutions. That is, assess-
ment has come to signal the end of instruction, the time at
which results are known.

But more recently, educators have come to recognize that
assessment can play an even larger role in teaching than was
previously recognized. Rather than signaling the end of instruc-
tion, it has become incorporated as an integral par of instruc-
tion. Teachers have found that assessment s a highly valuable
tool in their instructional repertoire; through a skillful use of
formative assessment, teachers promote learning,

As 2 lesson progresses, teachers engage in continuous
‘monitoring. They monitor everything going on in the class: stu-
dent engagement in the activiies, the appropriateness of the
‘materials and groupings, and the extent to which studens are
actally leaming what the teacher intended. Of these, the last
i, in the end, the most important; that i, the learning activi-
ties, the materials, and the student groups are means the
teacher has designed to effect student learning. Whether or not
the students are, in fact, learning is essential information for
teachers and permits them to make midcourse corrections. And

as students assume increasing responsibilty for their own.
learning, they are able to monitor their own progress and take
corretive action.

Teacher monitoring, feedback to students, and student self-
regulation can operate effectively only within an environment
of clear outcomes for learning, For example, student writing.
will improve if the standards for good writing have been
clearly explained and strengthened by actual samples of stu-
dent work. O, if it is problem solving that a teacher is trying to
encourage, clear descriptions of what that means (a systematic
strategy, for example) will help students meet the standards.
Clear critera, then, are a critical component of a teachers strat-
egy for promoting student learning,

As part of their lesson design, teachers will have prepared
specific techniques (questions, activities, and the like) to elicit
from students evidence of their learning so that corrective action
can be taken when needed. These devices are planned so that
they provide diagnostic information; that is, a student's wrong
answer to a question may indicate merely that the student
doesn't “get it” That is important information, but not very use-
ful information. It is far better i the teacher can determine, from
the students wrong answer, information about what the student
does not understand and therefore how the situation can be
remedied. Thercfore, careful attention 1 student work and stu-
dent responses in class, particularly if the questions and prompts
have been specifically designed to supply diagnostic informa-
tion, provides valuable information to a teacher as o how to
proceed. Experienced teachers, then, carefully watch and listen
to students, who reveal their level of understanding through the
questions they ask, the responses they give, their approaches to
projects and assignments, and the work they produce.
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Providing feedback to students s an important aspect of
using assessment as part of insiuction. In reviewing fecdback,
such as commens on  piece of wriing or an explanation of how
the process used in a math problem was misguided, students may
advance their understanding. The process of feedback individual-
izes instruction. Even when insiructional goals and leaming activi-
ties are common to an eniire class, the experience of individual
students is distinet; feedback ensures that each student knows the
extent to which her performance meets the required standards.

Teachers continuously provide feedback to students on theis
learning—sometimes subtly and informall, through, for example,
a quizzical look as a student atempts an explanation or nods of
encouragement as a student works through a math problem.
Other forms of feedback are more formal and systematic, such as
comments on student papers or individual conferences with su-
dents. It is essential that teachers provide feedback equitably, that
all studens receive feedback on their work. It is not equizble
for a few star pupils o receive detailed and constructive sugges-
tions on their papers, while others receive only negative fecd-
back or litle attention to their work.

But teachers are not the only source of feedback 1o studens,
Feedback may also be provided through the following means:

« Instructional activities—for example, when students dis-
caver from a science experiment that their understanding was
incorect because the experiment does not yield the expected
result,

« Materials—for example, the answers to math problems in
the back of a textbook.

* Problems—for example, when a solution o a math
problem does not “check out.

+ Computer programs—for example, those designed to
generate a varied sequence of steps or actions depending on 1
students responses.

+ Other students—for example, peer review of a wriling
assignment

To be effective, feedback should be accurate, constructve,
substantive, specific, and timely. Global comments such as
very good” do not qualify as feedback, nor do comments to
an entire class about the weaknesses of 4 few studens. Feed-
back must be informational, drawing students attention to
errors they can correct, and with sufficient distance between
current and desired performance such that students have a rea-
sonable expectation of being able to achieve the goal. It must
also be timely; returning papers three weeks after students
handed them in—regardless of the quality of the comments—
is not timely and will not be valuable to students.

Peer feedback may be helpful f students have been taught
how to provide suggestions in a supportive manner. When
used well, peer feedback is extremely powerful; students
respect the opinions of their peers. But if students have not
learned the skills of providing feedback, it may not be accurate
or supportve; feedback that undercuts a student' sense of
value does not promote learning,

Regardless of the quality of feedback, it is of litle value if
students do not use it in their learning. And the degree to
which students use feedback well is highly related to their level
of confidence. Many teachers have experienced the phenome-
non of high-performing students who are surprised at poor
performance on a tesi—for example, reading the teacher’s com-
ments thoroughly and vowing that “that won't happen again”
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Other students, in contrast, who might have less experience
with school success, respond differently; when they have a
paper returmed with lots of corrections, they take a quick look,
crumple it up, and throw it in the trash can. If students don't
even read a teacher’s comments, they can' learn from them.
Lasly, students take responsibiliy for their learning when
they engage in self-assessment against the criteria for success
and take steps to narrow the gap. This kind of self-assessment
can take many forms, depending on the subject; it includes
sample tests and quizzes, problem sets that allow students to
Iook up the answers, and soliciting feedback on thei work.

Domonstration

A teacher' use of assessment in insiruction is sometimes
evident during a classroom observation, depending on the
activities planned for  lesson. Moreover, in discussing a lesson,
teachers will be able to explain the point at which they knew
that a student was confused, and how they responded. Feed-
back may be demonstrated through samples of student work
with teacher or peer comments. The timeliness of feedback and
student use of feedback to engage in further learning can also
be revealed through student responses to a questionnaire, par-
ticularly at the secondary level. (See Figure 4.15)

COMPONENT 3E: DEMONSTRATING FLEXIBILITY
AND RESPONSIVENESS

Rationale and Explanation

Teachers make litrally hundreds of decisions daily. Some
decisions are small and trivial; most are not. The most difficult

decisions have 10 do with adjusting a lesson plan in midstream,
when it s apparent that such adjustments will improve stu-
dents’ experience. For example, an activity may be confusing to
students or require understanding they have not yet acquired.
Alternatively, a planned activity may be suiable for only some
students in 4 class, requiring adjustments for others.

Teachers can demonstrate flexibilily and responsiveness in
three types of situations. One is an instructional activity that is
not working. IF students are not familiar with a phenomenon
on which a teacher is basing an entire explanation, the teacher
may need to back up and offer an explanation. Alternatively, if
an activiy is not appropriae for studens, the teacher may
choose to abandon the activity or to modiy it sigaificantly.
‘Sometimes such adjustments involve a major change. At other
times the shif is more modest. Occasionally a change in pace
is all that s required; students are lethargic when a pace s oo
slow, but they become reengaged when the pace picks up.
Alternatively, a fast-paced lesson may leave some students per-
plexed; in those situations, the teacher must retun (o the point
of confusion and revisit some aspect of the lesson.

‘The second situation that happens occasionally is 2 sponta-
neous event that provides an opportunity for valuable learning
For example, a 2nd grader might arrive at school with a cater-
pilla that immediately captures the interest of the entire class.
Events at the secondary level, such as an athletic contest or a
schoolwide conflict, can divert the attention of the entire
school. Handling such events is a challenge every teacher
faces, perhaps offering a “teachable moment” and a spring-
board for an important and memorable intellectual experience.
‘Teachers demonstrate flexibility when they seize upon a major
event and adapt their lesson 1o it fulfllng their instructional
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goals but in a manner that is different from what they had orig-
inally planned. However, sometimes what appeared 0 be
valuable teachable moment cannot be related to the subject at
hand, and, afier pausing long enough to acknowledge the out-
side event, the teacher returns to the original plan.

“The third manifestation of flexibility and responsiveness
relates 10 a teacher' sense of efficacy and commitment to the
learning of all students. When some students experience diffl-
culty in learning, 2 teacher who is responsive and flexible per-
sists in the search for alternative approaches, not blaming the
students, the home environment, or the larger culture for the
deficiency. It is possible that the optimal approach for a student
will be o call on resources outside the elassroom, but most
teachers mitially try other approaches in their own class.

OF course, when a lesson s very well planned, there may
be no need for changes during the course of the lesson iself
Shifting the approach in midstream is not always necessary; in
fact, with experience comes skill in accurately predicting how a
lesson will go and being prepared for diferent possible scenar-
ios. But even the most skilled and best-prepared teachers will
on occasion find either that a lesson is not going as they would
like or that a teachable moment has presented itself. They are
ready for such situations,

In general, flexibility and responsiveness are the mark of
experience. Novice teachers rarely have the instructional reper-
toire or the confidence to abandon a lesson plan in midstream
and move in a new direction. Such a response requires both
courage and confidence, which come with experience. Further-
more, it is only when teachers develop expertise and have.
incorporated large portions of their practice into a routine.
that they are able to attend to the muliple dimensions of

teaching—and to even recognize that an adjustment is needed.
‘Such flexibility is, indeed, 2 high-level skill

Teachers demonsirate lack of flexibility and responsiveness
when they stick to a plan even when the plan s clearly not
working, when they brush aside a students comment or ques-
tion, or when they quickly dismiss the caterpilla (from the
carlier example) in the interests of returning to “real work.”
Or a teacher may stay with an approach even when it is
clearly inappropriate for some students. Such decisions are,
indeed, ricky. Sometimes the instructional goals of the day
simply cannot accommodate the caterpilar, or the students are
not really that interested. But when the conditions are right,
flextbility can enrich students’ experience. Not every episode in
a classoom represents a spontaneous opportunity for learning
But many do, and with experience, teachers become more
skilled at exploiting them while still achieving their nstruc-
tional purposes.

Every teacher should, over time, acquire the skills of adjusi-
ing a lesson when it becomes necessary. Rigid adherence 1o a
plan in the face of lack of student understanding s stubborn-
ness, the teacher's first obligation is to ensure the learning of
all students. Ensuring learning requires paying close attention
10 how things are going and being prepared 10 act accordingly.
“This applies also when it is just one student, or a few students,
who are struggling; an experienced and conscientious teacher
will find ways to ensure that all studens learn,

Demonstration

Flexibility and responsiveness can be observed when
they accur in a classroom. In addition, a teacher may describe
such an event when discussing a lesson afier the event. Of
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